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Overview:

In this lesson students create a composite map or chart of the places from which their ancestors immigrated to America.  They then welcome into their class nine Muslim students who appear in the video American Muslim Teens Talk.  Seven of the students are first or second generation immigrants and two are African Americans.  After viewing the video and discussing the many religious and cultural characteristics of the Muslim students and how they handle “fitting in” with other American students, each student in the class writes an imaginary letter to one youth in the video, welcoming them into your school.  

Objectives:

· To learn about religious diversity in America today.
· To learn about immigration to America and issues facing immigrant youth as they acculturate to America.
· To learn about Islam.
· To enhance students’ writing abilities.
List of Activities:

· Activity 1: Identifying Our Roots 

· Activity 2: Getting To Know the Muslim Students in the Video 
· Activity 3: Writing Imaginary Letters to the Muslim Students in the Video

Standards:
National Standards for History, National Center for History in the Schools Grades 5-12

Era 10 Standard 2B: The student understands the new immigration and demographic shifts. Therefore the student is able to

· Analyze the new immigration policies after 1965 and the push-pull factors that prompted a new wave of immigrants.

· Identify the major issues that affected immigrants and explain the conflicts these issues engendered….

Era 10 Standard 2C: The student understands changing religious diversity and its impact on American institutions and values. Therefore, the student is able to:

· Analyze how the new immigrants have affected religious diversity.

· Analyze the position of major religious groups on political and social issues…

Era 10 Standard 2E:  The student understands how a democratic polity debates social issues… Therefore, the student is able to:

· Evaluate the continuing grievances of racial and ethnic minorities and their recurrent reference to the nation’s charter documents.

· Evaluate the continuing struggle for e pluribus unum  amid debates over national vs. group identity, group rights vs. individual rights, multiculturalism…

Curriculum Standards for Social Studies, National Council for the Social Studies

Strand I, Culture

e. Demonstrate the value of cultural diversity, as well as cohesion, within and across groups.

Strand IV, Individual Development and Identity

c. Describe the ways family, religion, gender, ethnicity, nationality, socioeconomic status, and other group and cultural influences contribute to the development of a sense of self.

e. Examine the interactions of ethnic, national, or cultural influences in specific situations or events.

Strand V, Individuals, Groups and Institutions

e. Describe and examine belief systems basic to specific traditions and laws in contemporary and historical movements.

National Standards for Civics and Government Center of Civic Education

II. What are the Foundations of the American Political System?

B.1. Distinctive characteristics of American society

· Explain religious freedom

· Explain large scale immigration

B. 4. Diversity in American society

· Identify the many forms of diversity found in American society, e.g. racial, religious, ethnic… 

· Describe conflicts that have arisen from diversity and explain the means by which some have been managed and explain why some conflicts have persisted unabated.  

· Explain the importance of adhering to constitutional values and principles in managing conflicts over diversity.
Process: 
Activity 1: Identifying Our Roots 

Tell students that they are going to extend their sense of community, and thereby foster an appreciation for America’s diversity. To build an environment where students learn to respect one another’s differences, review the Facilitator’s Guide at The Islam Project community engagement web site.  Ask the students in your class what they know about when and why their families first came to America.  Did their families emigrate to flee religious or political oppression, escape wars, better their economic prospects, or were they forced here as slaves? Which countries did their families emigrate from, and how did they get here? Depending upon the population you teach these questions may or may not be relevant; some students may be of American Indian ancestry, others Mexicans who were already living in what became U.S. territory.  While some families may have extensive records of their history, others are likely to know very little. Students need not do extensive research to create a composite portrait about how and why their families came to America.  If you choose to develop a project investigating family history in depth go to Ancestors at this PBS website: http://www.pbs.org/kbyu/ancestors/teachersguide/episode13.html.

To begin, distribute the following handout to be completed for homework.  Explain to students that you do not expect them all to know an equal amount of information about their family roots.  Students living in two-parent homes can complete two sheets, one for each parent.  Students living with a single parent can complete one, and students in non-traditional families should be encouraged to interview their guardians. (If some families prefer not to give their religious affiliation that should be perfectly acceptable.)   

Handout 1: Family History Questionnaire

Student’s Name: 

Name of Person Interviewed:

Relationship to You: 

Who were the first family members who came to America?

From what country or countries did they originate?

When and why did they immigrate to America?

Where did they first settle?

How did they earn a livelihood at first?

What was their religious affiliation, if any?

Were members of their religion already in America, or did they have to re-establish traditions, houses of worship, and so forth?

Did they know English when they arrived?

What kind of education had they received in the homeland, and was it useful in America?

Did they face any special difficulties in adjusting to life in America?  Explain.

Did their lives and their children’s lives improve in America, compared to life in the home country?

Once students have responded to the questions in Handout 1 as best they can, create a graphic organizer to represent an aggregate portrait of the class’s antecedents as follows:

Post a world map on the bulletin board. Secure one end of a string with a thumbtack to the country of origin of every ancestor whose origins a student knows about. (Label the starting point with the name of the student.)  Then with another thumbtack tie the other end of the string to the United States (to the first residence of the immigrant if known, or current state of residence for the student). 

You may also wish to create a graph that charts when the class’s ancestors/parents immigrated.  Are there peak periods of immigration? How do these compare to patterns of U.S. immigration overall?  

Distribute the downloadable vocabulary list of terms regarding immigration and encourage students to use them, when applicable.

Here are some questions to ask. You need not ask all of them; choose those you feel will engender the most useful and lively discussion:

· At the time your ancestors/parents immigrated to America, what were the biggest differences between life in the homeland and life in America?  What aspects of life here would have been the most difficult for them to adjust to?
· Not all immigrants received the same welcome here from other Americans. What factors made it easy or hard for your ancestors/parents to feel welcomed in America?  (Factors might include race and prejudice, status of immigration laws, religion, foreign relations/wars between America and the home country, and educational accomplishments.)
· When your ancestors/parents immigrated were there already people here who practiced their religion? How difficult do you think it would be to be among the first immigrants to transplant a religion?  What specifically might have been the difficulties in doing so?  (Make a list of these on the board.)
· Review the First Amendment’s establishment clause: “Congress shall make no law respecting an establishment of religion, or prohibiting the free exercise thereof.” What role has the First Amendment played in making America a place open equally to members of all religions? Do members of all religious faiths (as well as atheists) feel equally welcomed and safe in America? Is there a majority religion?  What is the difference between a majority religion and an official state religion?   When has social custom varied from legal principle in terms of equal treatment of members of all religions?
· Did your ancestors/immigrant parents identify themselves primarily according to their nationality or religion?  Do you think a Dutch Catholic immigrant to America would share a greater sense of identity with a Catholic immigrant from Nigeria or a Protestant from Holland?  Do you think a Jew from Russia would share a stronger sense of identity with a Jewish immigrant from Yemen or a Russian Orthodox Christian from Russia?  What is the difference between a culture and a religion?  How does religion shape a culture no matter where it is practiced?  How do you think a religion adapts to local customs?  

· Did any of your ancestors change their religious practices in America?  Convert to a different religion?  Arrive as an atheist or become one?

Activity 2: Getting To Know the Muslim Students in the Video
Now explain to the class that they are going to watch a video in which nine Muslim teens talk about what it is like to be a Muslim adolescent in America.  Several have parents who are immigrants, while others are themselves immigrants. Some students are Muslim but not immigrants.  

Tell the class that as they watch the video they should take notes on what they hear students say about a variety of topics. Distribute the three blank charts below and tell students that you would like them to take notes and write down their questions on the charts either as they watch or just after you show a video segment. Introduce the Muslim students and their photos by downloading the identification sheet (could take a few seconds to download) so that your students are familiar with their faces.  If students are unable to match name and face as they take notes, tell them to cross out the individual names and just use the charts to take notes of what they heard. The important thing is that they capture on the charts some things the students have to say. 

As students learn more about Islam and the countries from which Muslims have immigrated to America, students can fill in the last column – how would life be different for these students if they still lived in a Muslim country? If you have time, ask students to research the countries from which these students came, following the guidelines in the Islam Project lesson, The Geography & Cultures of Muslim Countries.  For answers to your students’ questions about Islam refer to the many lessons on the Islam Project website.  See especially Previewing Vocabulary Activity, Islamic Concepts, Personal and Civic Values in Islam, and Women’s Rights and Marriage in Islam.
Muslim Youths and Immigration

Chart I

	Name

Statements You Heard made about….
	Fitting In/

Misunderstood
	Prayer 
	Questions   You Have

About Islam
	In a Predominantly

Muslim   

     Country….

	Izaz  (m)

Immigrant

from Bangladesh


	
	
	
	

	Umair (m)

2nd generation

immigrant, parents from Pakistan and India


	
	
	
	

	Fatimah (f)

African American
	
	
	
	

	Nora  (f)

2nd generation immigrant, parents from India and Pakistan


	
	
	
	

	Phatin (f)

Parents from Palestine


	
	
	
	

	Anna (f)

Father immigrated from England. Mother from the United States


	
	

	
	

	Usman (m)

Immigrant from Sierra Leone
	
	
	
	

	Hager (f)

Immigrant from Egypt
	
	
	
	

	Ibrahim (m)

African American
	
	
	
	


Teachers’ Guide to Muslim Youths and Immigration

Chart 1

	Name
	Fitting In/

Misunderstood
	Prayer 
	Questions You Have

About Islam
	In A Predominantly

Muslim

Country…

	Izaz  (m)

Immigrant

from Bangladesh


	When parents came, no experience with educational system; Told to hide his identity.

He is isolated.


	At first just took parents’ religion; now made it his own.  Values prayer, does regular prayer activities.
	What are Muslim prayer activities?

What are Muslim dietary laws?
	In a Muslim country all students in the video would be presumed to be Muslim.  Their religious identity would not be questioned.

	Umair (m)

2nd generation

immigrant from India and Pakistan


	No problem fitting in.

Some thought he could not eat pork on Fridays.
	Confusion in America over whom Muslims pray to.
	To whom do Muslims pray?

What are Muslim dietary laws?  How are they followed?
	In a Muslim country it everyone would understand that Allah simply means God in Arabic.

Halal or ritually blessed meat would be sold everywhere.

	Fatimah (f)

African American


	Some accept her hijab/Muslim identity, others do not.
	
	 What is hijab?  Why is it worn?
	In a Muslim country many/most/some women would wear hijab depending on the country, its laws and customs.

	Nora  (f)

2nd generation immigrant, parents from India and Pakistan


	Only Muslim student in Catholic school. Feels she fits in 

well.

Students thought she couldn’t eat meat.

People ask, “Don’t you pray to a cow?”

She has been stereotyped as “aggressive” because she is Muslim.
	Values organized prayer and “conversational” prayer.
	How are the three monotheistic faiths connected? 

Are there different types of prayer? To whom do Muslims pray?

Why are Muslims stereotyped as aggressive?


	Would go to school with other Muslims. People would understand dietary laws (halal) and all or most would conform to them. 

As a member of majority she would not be stereotyped.

	Phatin (f)

Parents from Palestine


	-Mistaken for Hispanic.

-Others don’t understand her struggle to practice her religion in America.
	Values the role of prayer in her life.
	
	It would not be a struggle to practice Islam in a Muslim country.

	Anna (f)

Father from England

Mother from the United States
	Because she is white others don’t think she is a Muslim.

Other Americans don’t know meaning of jihad.
	Prayed every day at during Ramadan.  Prayer makes her feel peaceful.  Some evenings went to the mosque to pray.
	Why would prayer be more important at Ramadan?  What happens if a Muslim does not say daily prayers?

What is jihad?
What does Islam say about race?  


	Everyone/most would fast at Ramadan.

There would be a better understanding of the Arabic term jihad. 

	Usman (m)

Immigrant from Sierra Leone


	Doesn’t “look” Muslim.
	
	What is Ramadan?  What meaning does the fast have?

What is the role of prayer in Islam?
	Everyone/most would fast at Ramadan.

Everyone/most/

many would say five daily prayers .

	Hager (f)

Immigrant from Egypt
	Until she wore hijab her identity as an Egyptian stood out. Questions her identity in America.  Later learns to take pride in being an Egyptian Muslim.
	
	
	

	Ibrahim

African American
	For a while attended a Muslim school in America where he feels he is able to practice his faith better than at a public school.


	He was asked what is the name of the God you pray to?
	To whom do Muslims pray?
	In a Muslim country it is understood that Allah simply means God in Arabic


Debriefing questions for Chart I

· Hager says:  “I did at times question who I was…I am in the United States, do I really have to stick to who I am?  But I always took I guess honor in who I was as a Muslim, an Egyptian, an Egyptian Muslim.” What is complicated for some of these students about being both an immigrant and a Muslim in America?  Does Hager value one identity above the other?  

· Some students in the video say that people claim they don’t “look” Muslim.  According to American stereotypes, how are Muslims supposed to “look”? How do stereotypes of Muslims affect these students?

· Are all of the differences that the students experience in America due to their religion, or are some due to other cultural differences between their families’ homeland and America? 

· How would life be different for these students if they had remained in a predominantly Muslim country in terms of the practice of their religion? 

· Why do these students persist in practicing their faith despite some of the impediments?

· Do you think it is easier to fit in as a Muslim in America for those students who have American parents (Ibrahim and Fatimah; Anna’s mother)?

· Do you think Islamic religious practice will change over time in America and if so how? How do you think other religions brought to America by immigrants may have changed/remained the same, such as Buddhism, Hinduism, Judaism, or Catholicism?

Muslim Youths and Immigration

Chart 2 Hijab, Fun and Drinking

	Name

Statements You Heard made about….
	Hijab
	Fun and Drinking
	Questions You Have

About Islam
	In a Predominantly

Muslim   

     Country….

	Izaz  (m)

Immigrant

from Bangladesh


	
	
	
	

	Umair (m)

2nd generation

immigrant, parents from Pakistan and Indian
	
	
	
	

	Fatimah (f)

African American


	
	
	
	

	Nora  (f)

2nd generation immigrant, parents from Indian and Pakistan


	
	
	
	

	Phatin (f)

Parents from Palestine


	
	
	
	

	Anna (f)

Father immigrated from England. Mother from the United States.


	
	
	
	

	Usman (m)

Immigrant from Sierra Leone


	
	
	
	

	Hager (f)

Immigrant from Egypt
	
	
	
	

	Ibrahim (m)

African American


	
	
	
	


Muslim Youths and Hijab, Fun and Drinking

Teachers’ Guide to Muslim Youths and Hijab, Fun and Drinking

Chart 2

	Name
	Headscarf or

Hijab
	Fun & Drinking
	Questions You Have

About Islam
	In a Predominantly Muslim Country

	Izaz  (m)

Immigrant from Bangladesh


	
	Theaters, movies, parties, clubs.
	
	

	Umair (m)

2nd generation immigrant, parents from Pakistan and India


	
	Football, ski, draw.
	
	

	Fatimah (f)

African American


	Wearing hijab is who I am.
	Play basketball. Make jewelry. Rock climbing.
	What does Islam say about hijab or the headscarf and what is its significance?  Does Islam say anything about the way men should dress?
	The wearing of hijab would vary, country to country.  In some it is mandated by law or custom, in others optional or even discouraged, e.g., Turkey.

	Nora  (f)

2nd generation immigrant, parents from India and Pakistan


	
	You can have fun and not drink. Also peer pressure on non-Muslims not to drink –someone must be the designated driver.
	What does Islam say about drinking?  Why is it forbidden, haram?
	Depending on the country, alcohol might or might not be sold, many/most/all would not drink

	Phatin (f)

Parents from Palestine.


	Muslim women wear hijab because they choose to.

Muslim women are stereotyped as uneducated and subservient.
	
	Why do some women wear hijab and not others?

What does Islam say about gender roles?
	The wearing of hijab would vary, country to country.  In some it is mandated by law or custom, in others optional or even discouraged, e.g., Turkey. Islam accords all women specific rights; practices vary country to country.



	Anna (f)

Father immigrated from England; mother from the United States.


	
	Play bassoon, crochet, bead. Founded Youth Group for Humanity (Kosovo). Goes to parties but does not drink. Still fun.
	
	

	Usman (m)

Immigrant from Sierra Leone


	
	Joined Global Action, works with refugees.
	
	

	Hager (f)

Immigrated from Egypt
	Muslim women wear hijab because they want to.

Called names by a man on the subway.


	Enters science project competitions.

Once tried drinking and hated it.
	.
	See columns above.

	Ibrahim (m)

African American
	
	
	
	


 Debriefing Questions for Chart 2

· What activities do these students engage in that you also enjoy? 

· Despite growing up in an American youth culture that promotes drinking, these students don’t drink.  For the immigrants among them, this is yet another sign that they are “different” or “don’t fit in.”  Does not drinking seem to entail much hardship for these students?  What do you think helps them to adhere to their religious principles rather than go along with American cultural mores?  Would not drinking be easier to do in a Muslim country?  What practices of other faiths might set their followers apart from their peers in America?

· What are some of the issues that surround wearing hijab in America?  Do you think most Americans equate hijab with something “foreign” and “un-American”?  What other religious/ethnic groups who immigrated to America believe they have a religious duty to cover their heads, e.g., Jewish yarmulkes, Sikh turbans.  How else do we signify our affiliation as a group member by articles of clothing, insignia, or jewelry, e.g., a school jacket, a baseball cap from a favorite pro team, gold chains with a star of David or cross?

Muslim Youths and Immigration

Chart 3:  Dating and Parents

	Name

Statements You Heard made about….
	Dating
	Parents
	Questions   You Have

About Islam
	In a Predominantly

Muslim   

     Country….

	Izaz  (m)

Immigrant

from Bangladesh


	
	
	
	

	Umair (m)

2nd generation

immigrant, parents from Pakistan and Indian
	
	
	
	

	Fatimah (f)

African American


	
	
	
	

	Nora  (f)

2nd generation immigrant, parents from Indian and Pakistan


	
	
	
	

	Phatin (f)

Parents from Palestine


	
	
	
	

	Anna (f)

Father immigrated from England; mother from the United States.
	
	
	
	

	Usman (m)

Immigrant from Sierra Leone
	
	
	
	

	Hager (f)

Immigrant from Egypt
	
	
	
	

	Ibrahim (m)

African American
	
	
	
	


Muslim Youths and Dating and Parents

Chart 3

	Name
	Dating
	Parents
	Questions You Have

About Islam
	In a Predominantly Muslim Country…

	Izaz  (m)

Immigrant from Bangladesh


	In the Indian subcontinent parents choose your spouse.  He cares less what his parents and community thinks than did his parents’ generation. What is important is “between you and God.”
	Parents grew up in a “conformed society” where they made fewer choices for themselves.  They want children to get ahead, “But not to think for ourselves,” which he feels does not work.
	What does Islam say about dating and choosing a mate?
	While certain religious principles would remain the same, e.g., no one can be forced to marry against their will, cultural practices would vary widely country to country and according to social class.

	Umair (m)

2nd generation immigrant, parents from India and Pakistan


	Took a friend to a prom but he was upset his mother would not let him buy her flowers. 
	He argues about staying out late. Feels his parents want to mold him into someone successful in their culture (tennis vs football). They emphasize getting all A’s.
	When are prayers said? What are morning prayers?
	In a predominantly Muslim country the call to pray would be broadcast from the local Mosque each morning.

	Fatimah (f)

African American


	Feelings between the sexes are undeniable, but the boundaries are still always clear.
	Argue about staying out late, having male friends.  Her mother wants to meet mothers of her male friends; she agrees this is a good idea.
	What does Islam say about dating?  What is the role of parents in Islam?
	See columns above.

	Nora  (f)

2nd generation immigrant, parents from India and Pakistan

Nora cont.
	Parents don’t understand that I can have friends who are male.
	Her parents are immigrants. Not their social norm to stay out late, hang out with opposite sex.  Because she was raised here she is used to it. “I know what is normal for people here.” She feels this creates a big culture clash.  

Parents insist they know what is best for—they want her to be a doctor—but she feels she does not know yet.
	
	

	Phatin (f)

Parents from Palestine


	If she met a person he would be Muslim.  She would not think about dating but about marriage, but says she is not ready now.
	
	Must Muslims marry other Muslims, or is it a choice?
	Muslims men may marry non-Muslim women if they convert.  In general Muslim women are not permitted to marry non-Muslim men, but customs vary country to country,

	Anna (f)

Father immigrated from England; mother from the United States.


	Okay if she has a boyfriend “as long as it goes at a pace I can deal with” and if not she would end the relationship.
	My American mother is used to American cultural norms.  My parents are more open. But we are Muslims and this sets the boundaries.
	
	

	Usman (m)

Immigrant from Sierra Leone
	
	Parents want him to wait until he finishes college to hang out with girls. They are upset the rest of the day if he doesn’t wake up to pray in the morning..
	
	

	Hager (f)

Immigrant from Egypt
	Father thinks it is healthy for her to have male friends.  She is strict about not dating; college is more important.


	The oldest and only girl among siblings and cousins. As she grew up parents applied different standards for her; she had to come home earlier than the boys.  She set out to prove to them, “If you give me more freedom I will still be me.”
	Does Islam treat girls and boys differently?
	A wide array of differences would exist in predominantly Muslim countries for how boys and girls would be enculturated, depending on national/ethnic/

cultural and social class differences, but certain principles would remain constant.

	Ibrahim (m)

African American
	
	We argue about schoolwork, staying out late, hanging out with female friends.
	
	


Debriefing Questions for Chart 3

· What arguments do these students have with their parents that are most/least like those you have with your parents? 

· Why is it difficult for some of the students who have parents who have grown up outside the United States? What cultural norms differ, according to these students, between the home country and America? Do you think there is less tension at home for the students who have American Muslim parents?

· What are these students’ attitudes toward dating while they are too young [to want to] marry? How is their attitude toward dating similar/dissimilar to that of other people you know? What other religious groups in America disapprove of dating and pre-marital sex? How do the students come to terms with being “different” from many people they know?

· What have the first and second generation Muslim immigrant students gained and lost by growing up in America?  Would these students necessarily be happier in the Muslim countries from which they or their parents came to America, e.g., Egypt, occupied Palestinian territories, Pakistan, Bangladesh, India, and Sierra Leone?  

Activity 3: Writing Letters to the Muslim Students in the Video

Now show students the final segment of the video A Message For Their Peers.

Ask students to take notes on what each student has to say on the following chart, which goes in the order in which students speak:

                                               A Message for Their Peers

                                                         Chart 4

	Name
	Comments

	Phatin (Egypt)


	

	Fatimah (U.S.A.)


	

	Izaz (Bangladesh)


	

	Hager (Egypt)


	

	Umair (Pakistan,

 India)


	


                                      Teacher’s Guide to A Message for Their Peers

                                                         Chart 4

	Name
	Comments

	Phatin (Egypt)


	Do not stereotype us: we are not stupid, we do not smell.

Do not isolate us because we are Muslim.

	Fatimah (U.S.A.)


	Do not categorize people before you get to know them.

When you get to know them you will see who they are.

	Izaz (Bangladesh)


	We have our own culture but when we come together in classes we are the same.  We want the same American dream [as you do]. Do not let religion come in between our friendship.

	Hager (Egypt)


	The differences are important, they are there, but do not emphasize them.  You need to understand that a culture comes along with who I am [and] you need to respect [that culture].  I want to be friends.  If you want to be friends don’t hide your culture and your religion from me… Be out in the open and things will work out.

	Umair (Pakistan, India)
	We are Muslims and we are different but we’re also more like you than we are different.


For a guide to discussing these comments see the final activity in Learning About Stereotypes.

Writing an Imaginary Letter

Tell the class to imagine that the students in the video are going to join their school (and if age appropriate, their classroom).  How would class members go about welcoming the students in the video to their school? One way would be for each student to introduce him or herself in a personal letter to one of the newcomers. 

To begin the endeavor of welcoming the new students, add the Muslim students to your immigration map display on the bulletin board by tying their names and/or faces to their countries of origin.  [Ibrahim and Fatimah should be connected to Africa. All students currently live in the greater New York City region.]

Next, read to the class Hager’s last statement:

 “There is also a culture that comes along with who I am, that not only do you need to respect, but understand. That way you could enjoy, you know, being yourself with me because I want to friends. We want to be friends. And if you are if you are going to hide your culture and your religion from me, and you are going to expect me to express myself I am going to have a hard time. So just, you know, be out in the open about things and it will all work out.”

Now ask students to accept Hager’s invitation to share who they are in a letter written to one Muslim student in the video. To write such a letter, students will need to review what each student said throughout the video.  (To help students you can print out all three of the completed Teacher’s Guides and distribute them to students.) Students will also need to reflect on what they learned about what it is like to be a Muslim immigrant in this country today.  Review with the class any information you covered about Islam that was taught in response to students’ questions.

Distribute the following handout:

Handout 2:  Letter to a Muslim Student

In her last statement Hager says, “There is also a culture that comes along with who I am, that not only do you need to respect, but understand. That way you could enjoy, you know, being yourself with me because I want to friends. We want to be friends. And if you are if you are going to hide your culture and your religion from me, and you are going to expect me to express myself I am going to have a hard time. So just, you know, be out in the open about things and it will all work out.”

In response to Hager’s open invitation to learn more about you, write one letter to the Muslim student of your choice. By getting to know you better, the “new” student in your school will have made a personal connection that would help him or her acculturate to your school and/or American life.

Pre-Writing Process

· Before you write you will need to reflect on what are the things you deem important to know about you. What would be evident to someone about you right away? What about you would be apparent only as someone gets to know you?  What about religion is important, or is not important, in your life?  Using what you have learned about your family’s immigrant history in the earlier portion of this lesson, share something about your family’s ethnicity and/or roots and their experiences in America.  Jot down a list of your thoughts before you begin to write.

· Review what you have learned about what it means to be a Muslim in America from the video. Also review what you learned about Islam in response to viewing the film.

In your letter cover the following:

1. Describe what appealed to you about the student you are writing to, and why you chose him or her to write to.

2. What kinds of experiences have you and this student shared in common?  Describe them, e.g., what you do for fun, issues related to fitting in, parents, prayer, etc.

3. What do you admire most about the student to whom you are writing?

4. What have you learned from the student about what it is like to be a Muslim immigrant in America? 

5. What have you learned about Islam that you did not know before?

6. Share something about yourself you feel this student might like to know about you if you had the chance to meet.

7. Based on your own family roots and religious or non-religious traditions, give this student some advice about the process of “fitting in” to America, while still holding fast to one’s identity.

8. Ask the student three questions you still have about what it is like to be a Muslim or Muslim immigrant in America.  

9. Conclude with a word of thanks to the student for sharing his or her experiences with you in the video.

Write an outline before you begin, a rough draft, and a revision of the draft.  Place your letter in an envelope with the name of the student to whom it is addressed.
Now shuffle the letters and distribute them such that each student receives a letter written by a classmate.  Tell students that they must now answer the letter they have received as if they were the Muslim student to whom it is addressed.  Students will need to review what that student has said in the video, use their imaginations, and answer as best they can.  Brainstorm with your students possible ways in which to respond.

A potential list might include:

1. A “thanks for writing” statement.

2. Answers to the questions posed in the letter.

3. Why you would like getting to know one another. 

4. How you are similar/different.

5. Concluding farewell.

Follow-up

· Ask the letter writer and the student who responded to the letter to read out loud their letters in front of the class.

· Alternatively, post the photos of the Muslim students on the board.  Under the photos post the letters addressed to that student, as well as the letters written in response to them.

Assessment

Rubric for Participation in Class Discussion

	Participation: 
	Comments on Student’s Participation:
	1(5:

	Participated often in discussion


	
	

	Listened well to others


	
	

	Comments reflected use of information gained from watching the video
	
	


Rubric for Note Taking On Video Charts

	Topic
	Comments on Student’s Charts
	1(5:

	Captured important comments made by students in the video.


	
	

	Posed thoughtful questions about Islam.


	
	

	Followed through with effective learning about Islam.
	
	

	Made reasonable hypotheses about life in a Muslim country vs. life in America.
	
	


                                                 Rubric for Letter Assignment

	Topic
	
	1(5:

	Letter covered topics specified in the assignment.
	
	

	Letter demonstrated student’s appreciation of comments made in the video.


	
	

	Letter reflected understanding of issues facing immigrants.


	
	

	Letter reflected that student has learned something about Muslim life in America.


	
	

	Letter was divided into effective paragraphs.
	
	

	Proper sentence structure and grammar were used.
	
	

	Letter was carefully proofread for spelling mistakes.
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Vocabulary of Immigration

Review the following concepts sociologists use to study immigration:

Acculturation - Changing or modifying one’s culture by adapting to or borrowing from another culture.
Alien - A person who is not a citizen of the country where he or she resides.  An alien may be in the country legally or illegally.
Assimilate - To absorb into the cultural tradition of a larger population.

Asylum - Legal permission to live in a country granted in special cases to people fleeing danger or persecution in the homelands.

Deport - To force someone out of the country.

Detainee - An alien in the custody of the government temporarily.

Emigrate - To leave one’s country to live elsewhere.

Émigré - A person forced to emigrate for political reasons.
Ethnic group - Large groups of people classed according to common racial, cultural or national origins.
Immigrate - To enter a country for the purpose of living there.

I.N.S. - Initials that stand for the United States Immigration and Naturalization Service, currently the USCIS (see below).

U.S.C.I.S. - United States Citizenship Immigration Service (formerly the I.N.S.) 

Nativism - A policy of favoring those born in America over immigrants
Naturalization - The process whereby an immigrant becomes a citizen.

Push-pull factors - What factors pushed emigrants to leave their homelands?  What drew them to America?

Racial profiling - Policing policy of scrutinizing certain people solely on the basis of their race or ethnic affiliation.

Refugee - A person who flees his or her native land to escape persecution or danger.

Transplant - To bring from one place and settle or introduce elsewhere, a term often used for cultural or religious traditions immigrants bring with them.
*For further explanations and other terms see The Uprooted: Refugees and the United States by David M. Donahue and Nancy Flowers.  Alameda, CA: Hunter House, 1995.







